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Boston Public Schools
In-Depth Review Process

The purpose of the Boston Public Schools
Accountability System is to promote the

highest quality of teaching and learning in
every Boston public school. The system is 
built on the premise that an effective school-
accountability system establishes and maintains
a cohesive set of polices and operational com-
ponents focused on continuous improvement
of teaching and learning for all students. 
The district’s mission and goals, its plan for
school improvement, and a set of performance
indicators and standards developed in collabo-
ration with principals in the district guide the
accountability system. Operationally, the
accountability system connects the expectations
for schools and students, the schools’ programs
and services, and an assessment of results
through the school-quality review process.

The in-depth review component of the
School Accountability System is the means
whereby each of Boston’s public schools under-
goes a formal accountability review every four
years. Visiting teams composed of a range of
participants (e.g., teachers, administrators, par-
ents, business or university partners, etc.) visit
each school and prepare an in-depth review
summary report based on their findings. Prior
to the visit, each school prepares a portfolio
that is used extensively in the in-depth review
process. 

During the school year 1998–1999, the 
district worked to operationalize the in-depth
review component of the accountability sys-
tem. Cluster leaders, principals who facilitate
the collaboration of a cohort of principals of
schools clustered together throughout the dis-
trict, were involved in the design of the process
in its inaugural year. The ten cluster leaders’
schools participated in the in-depth review
process in the pilot year, providing feedback
for revision and correction once the process
was completed. 

In the school year 1999–2000, thirty
schools went through the process using a
revised version of the enclosed rubrics, with
the focus areas remaining the same. The
revised rubrics served as the lens through
which both schools themselves and the visiting
teams assessed the schools, complementing
school-assessment efforts focused on student-
performance indicators.

The rubrics are separated into six essential
areas of school operation:
1. Schoolwide instructional focus 
2. Looking at student work and data
3. Professional development plan
4. Learning and using best teaching practices
5. Aligning resources with instructional focus
6. Involvement of parents and community

Each of these “focus areas” is broken down
into small subareas and is accompanied by a set
of questions that act as prompts to guide the
review process. 

In the rubrics on following pages, each
subarea of each essential area is accompanied
by a description of four different levels of per-
formance. Score 4, “Demonstrating Effective-
ness,” is the highest; Score 1, “Readiness,” is
the lowest.
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San Diego City Schools
Process for Accountability Review

In 1997 the San Diego City Schools Board of
Education approved A District Accountability

System for Improving Student Achievement. The
system monitored student performance at each
school, helping to identify school and student
needs, and provided support to schools in
improving achievement for all students. Schools
successful in improving student achievement
were rewarded. Schools that didn’t meet
improvement targets received support and
intervention from the district in order to
improve student performance.

In the first phase of analysis, or “first cut,”
in the spring of 1998, each school within the
San Diego City Schools received data on stu-
dent performance that included results from
standardized tests, portfolios and exhibitions 
of student work, report-card grades, and other
indicators of student learning. The reports,
which included information on the performance
of student subgroups, were intended to give
schools a clear picture of how students were
performing and to provide suggestions to
improve student learning and achievement.
This student-performance data served as a
baseline for each school. From this baseline
school-improvement targets were set and
progress monitored over time to assess school
success.

For those schools that were meeting their
student-performance targets, the district pro-
vided awards and recognition. Schools not
meeting their improvement targets were desig-
nated as “Needs Review” and, in a second phase
of analysis, or “second cut,” participated in a
review process: the Process for Accountability
Review, or p ar. The review consisted of two
components: an internal review and an external
review. During an internal review, the school

staff had an opportunity to emphasize and
build on strengths and identify and analyze the
issues affecting student learning. Additionally
and equally important, the school assessed
whether it was receiving adequate support
from parents, the district, and the community
to meet the improvement targets.

The external review was conducted by a
team of teachers, school administrators and
other district staff, parents, students, and com-
munity members. The external review was
intended to clarify issues raised by the internal
review and to identify other possible challenges
facing the school. Additionally, the team exam-
ined whether the school staff, district staff,
community members, students, and parents
had all met their responsibilities in the educa-
tion of students at the school. 

During the school year 1997–1998,
the district piloted the review process, releas-
ing information from three years of results
from standardized tests, report cards, and
advanced placement course completion for
high school students. A total of twenty schools
with low performance or a decline in student
performance over the past three years were
identified as “Needs Review” and participated
in a p ar. Once the process was completed,
feedback was obtained and changes in the
process and in the review tools were made
based on observations and recommendations
by teams and school participants. 

In the school year 2000–2001, schools 
were scheduled to formally analyze student-
performance data against previously set
improvement targets, and, if necessary, go
through the review process using a revised 
version of the p ar rubrics, which are repro-
duced in the following pages. The revised
rubrics were to serve as the lens through which
schools themselves and the review teams
assessed the schools.
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The first set of p ar rubrics, presented on
pages 74–75, was designed to help a school-
improvement team address three critical ques-
tions, or focus areas (see page 10 of Part I: The
School-Improvement Guide), as part of a self-
study process:
• Why is school performance the way it is?
• What is the whole picture? (Is there more to

know about performance than the “first cut”
indicates?)

• What are you doing to enable students to
make progress?

Each row of the rubrics contains a descrip-
tion of varying levels of performance in a partic-
ular area, from 4, or highest, to 1, or lowest. 

San Diego’s District Accountability System
also held stakeholders in public education
accountable to each other for improving student
achievement; roles and responsibilities were
defined for each stakeholder group. The second
set of p ar rubrics, presented on pages 76–87
(along with definitions of roles and responsibili-
ties for each stakeholder), were designed to help
external reviewers assess how well three of these
groups – principals, teachers, and school-site
classified support staff – were fulfilling their
responsibilities in schools needing review.

The criterion, or focus, of the rubrics for
assessing stakeholder roles and responsibilities
was: 
• Demonstrate accountability for student

achievement.
The rubrics for San Diego’s p ar are organ-

ized as follows: 
• School Self-Study Rubric (p. 74)
• Principal

– Stakeholder Roles and Responsibilities 
(p. 76)

– Roles and Responsibilities Rubric 
(pp. 77–79)

• Teacher
– Stakeholder Roles and Responsibilities 

(p. 80)
– Roles and Responsibilities Rubric 

(pp. 81–83)
• School-Site Classified Support Staff

– Stakeholder Roles and Responsibilities 
(p. 84)

– Roles and Responsibilities Rubric 
(pp. 85–87)
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s a n  d i e g o  c i t y  s c h o o l s

(continued on page 75)

The school has brought
forward strong evidence
that the identified circum-
stance(s) are significant
factors impacting student
achievement.

The school consistently
views external circum-
stances as an impetus to
change programs and prac-
tices to better meet student
needs and improve student
achievement.

The school systematically
addresses issues influenc-
ing student achievement in
a timely manner.

4 3

The school has brought
forward some evidence
that the identified circum-
stance(s) are significant
factors impacting student
achievement.

The school sometimes
views external circum-
stances as an impetus to
change programs and prac-
tices to better meet stu-
dent needs and improve
student achievement. 

The school sometimes
addresses issues influenc-
ing student achievement in
a timely manner.

2

The school has brought
forward limited evidence
that the identified circum-
stance(s) are significant
factors impacting student
achievement.

The school occasionally
views external circum-
stances as an impetus to
change programs and prac-
tices to better meet student
needs and improve student
achievement.

The school occasionally
addresses issues influenc-
ing student achievement in
a timely manner, but usu-
ally acts in response to situ-
ations as they arise.

1

The school has brought
forward minimal evidence
that the identified circum-
stance(s) are significant
factors impacting student
achievement.

The school rarely views
external circumstances as
an impetus to change pro-
grams and practices to
better meet student needs
and improve student
achievement.

The school rarely addresses
issues influencing student
achievement in a timely
manner, and typically acts
in response to situations as
they arise.

There are a number of sup-
port systems and activities
in place to address the spe-
cial needs of students and
their families.

The school’s data and stu-
dent work show consistent
evidence of student
achievement or progress. 

There are some support
systems and activities in
place to address the spe-
cial needs of students and
their families.

The school’s data and stu-
dent work show some evi-
dence of student achieve-
ment or progress. 

The school is beginning to
develop support systems
and activities to address
the special needs of stu-
dents and their families.

The school’s data and stu-
dent work show limited
evidence of student
achievement or progress.

There are few support 
systems and activities 
to address the special
needs of students and their
families.

The school’s data and stu-
dent work show little or no
evidence of student achieve-
ment or progress. 

The school has thoroughly
reviewed a variety of school-
wide and disaggregated
data and has identified 
circumstance(s) that may
affect student achievement.

The school has reviewed a
variety of schoolwide and
disaggregated data and has
identified somecircum-
stance(s) that may affect
student achievement.

The school has reviewed
some schoolwide and dis-
aggregated data and has
identified a few of the cir-
cumstances that may affect
student achievement.

The school has conducted 
a limited review of school-
wide and disaggregated
data and has not identified
circumstance(s) that may
affect student achievement. 

Process for Accountability Review (par)

School Self-Study Rubric
1.  Why is performance as it is?

2. What is the whole picture? 
(Is there more to know about performance than the “first cut” indicates?)

3.  What are you doing to enable students to make progress?

School staff regularly exam-
ine data and student work
in connection with per-
formance standards, learn-
ing outcomes, rubrics, and
work exemplars; staff use
these data to focus efforts.

School staff sometimes
examine data and student
work in connection with
agreed-upon performance
standards or learning out-
comes.

School staff occasionally
examine data and student
work in connection with
agreed-upon performance
standards or learning out-
comes.

School staff rarely examine
data and student work in
connection with agreed-upon
performance standards or
learning outcomes.
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School Self-Study: par Rubric

Staff regularly review cur-
rent educational research,
ideas, and practices.

Staff regularly try new
approaches and modify or
discard those that are 
ineffective.

School regularly accesses
available and appropriate
staff development. 

4 3

Staff sometimes review
current educational
research, ideas, and 
practices.

Staff sometimes try new
approaches and modify or
discard those that are 
ineffective. 

School sometimes accesses
available and appropriate
staff development. 

2

Staff occasionally review
current educational
research, ideas, and 
practices. 

Staff occasionally try new
approaches and modify or
discard those that are 
ineffective. 

School occasionally accesses
available and appropriate
staff development.

1

Staff seldom review 
current educational
research, ideas, and 
practices.

Staff seldom try new
approaches or modify or
discard those that are inef-
fective.

School seldom accesses
available and appropriate
staff development. 

s a n  d i e g o  c i t y  s c h o o l s

Staff engage in ongoing
professional development
based on a schoolwide pro-
fessional development plan
for improving student
achievement.

There has been extensive
stakeholder (staff, repre-
sentative students, par-
ents, and community
members) involvement in
the comprehensive site-
planning process (includ-
ing needs assessment as
well as Annual Action Plan
development, implementa-
tion, monitoring, and 
evaluation). 

Staff engage in periodic
professional development
with some linkage to a
schoolwide professional
development plan for
improving student
achievement.

There has been some
stakeholder (staff, repre-
sentative students, par-
ents, and community
members) involvement in
the comprehensive site-
planning process (includ-
ing needs assessment as
well as Annual Action Plan
development, implementa-
tion, monitoring, and 
evaluation). 

Staff occasionally engage
in professional develop-
ment but there is limited
evidence of a schoolwide
professional development
plan for improving student
achievement.

There has been limited
stakeholder (staff, repre-
sentative students, par-
ents, and community
members) involvement in
the comprehensive site-
planning process (includ-
ing needs assessment as
well as Annual Action Plan
development, implementa-
tion, monitoring, and 
evaluation).

Staff seldom engage in
professional development
and there is little or no evi-
dence of a schoolwide pro-
fessional development
plan for improving student
achievement.

There has been little or no
stakeholder (staff, repre-
sentative students, par-
ents, and community
members) involvement in
the comprehensive site-
planning process (includ-
ing needs assessment as
well as Annual Action Plan
development, implementa-
tion, monitoring, and 
evaluation). 

Teachers regularly use
available data to adjust 
and improve classroom
instruction to meet student
needs.

Instructional interventions
are consistently available for
students who are not mak-
ing progress (e.g., within
the instructional day and
outside of the instructional
day as appropriate). 

Teachers sometimes use
available data to adjust 
and improve classroom
instruction to meet student
needs. 

Instructional interventions
are sometimes available for
students who are not mak-
ing progress.

Teachers occasionally use
available data to adjust
and improve classroom
instruction to meet student
needs. 

Instructional interventions
are occasionally available
for students who are not
making progress.

Teachers rarely use avail-
able data to adjust and
improve classroom
instruction to meet stu-
dent needs.

Instructional interventions
are rarely available for stu-
dents who are not making
progress.
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Principal: Stakeholder Roles and 
Responsibilities
Be accountable for student achievement
through:
• Effectively utilizing all site resources to

improve student achievement.
• Ensuring that Annual Action Plan is focused

on needs of school and based on a needs
assessment and other relevant data.

• Actively participating in the writing and
revision of the Annual Action Plan.

• Ensuring that all site staff consistently
implement the Accountability System.

• Providing staff, parents, and community
with a process for ongoing participation in
planning, reviewing, and implementing the
Annual Action Plan.

• Working with assistant superintendent and
governance team to implement and monitor
the expanded Annual Action Plan as
reflected in the p ar Team report.

• Providing regular and direct communication
to students, families, and community regard-
ing the school's mission, goals, parent
involvement policy, Annual Action Plan, dis-
cipline plan, and ways to support improved
student achievement.

• Creating an effective learning climate that
supports staff to learn, practice, and imple-

ment a variety of effective teaching strate-
gies; and a high-quality curriculum that
addresses student needs and enables students
to meet or exceed district standards.

• Creating a welcoming environment for stu-
dents, families, and community members.

• Creating a safe and positive learning envi-
ronment with a consistent application of the
site discipline plan and district policy.

• Ensuring policies and procedures are imple-
mented in a fair, equitable and consistent
manner within site resources.

• Demonstrating knowledge of current educa-
tional research, ideas and practices.

• Ensuring all stakeholders have the opportu-
nity to be involved in (or are represented in)
the site decision-making process.

• Ensuring equitable learning opportunities
for all stakeholders to enable them to fulfill
their roles in site-based decision making.

• Providing equitable learning opportunities
for parents to receive appropriate training to
support student learning.

• Committing to the home-school compact
with teachers, parents, students, and district.

• Advocating for public education.

s a n  d i e g o  c i t y  s c h o o l s
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Criterion: Demonstrate Accountability for Student Achievement

s a n  d i e g o  c i t y  s c h o o l s

(continued on page 78)

Participates in all aspects 
of the Annual Action Plan
process (e.g., the writing of
the plan, ensures focus is
on school needs; the revis-
ing of the plan; the imple-
menting and monitoring of
the plan, etc.).

Consistently works coopera-
tively with assistant super-
intendent, governance
team, and school staff to
implement and monitor the
expanded Annual Action
Plan as reflected in the PAR
Team report.

4 3

Participates in most
aspects of the Annual
Action Plan process (e.g.,
the writing of the plan,
ensures focus is on school
needs; the revising of the
plan; the implementing
and monitoring of the
plan, etc.).

Usually works coopera-
tively with assistant super-
intendent, governance
team, and school staff to
implement and monitor
the expanded Annual
Action Plan as reflected in
the PAR Team report.

2

Participates in some
aspects of the Annual
Action Plan process (e.g.,
the writing of the plan,
ensures focus is on school
needs; the revising of the
plan; the implementing 
and monitoring of the 
plan, etc.).

Sometimes works coopera-
tively with assistant super-
intendent, governance
team, and school staff to
implement and monitor the
expanded Annual Action
Plan as reflected in the PAR
Team report.

1

Participates in little or 
no aspects of the Annual
Action Plan process (e.g.,
the writing of the plan,
ensures focus is on school
needs; the revising of the
plan; the implementing 
and monitoring of the plan,
etc.).

Rarely works cooperatively
with assistant superin-
tendent, governance
team, and school staff to
implement and monitor
the expanded Annual
Action Plan as reflected in
the PAR Team report.

Consistently demonstrates
knowledge of current edu-
cational research, ideas,
and practices.

Demonstrates knowledge
of current educational
research, ideas, and 
practices.

Occasionally demonstrates
knowledge of current edu-
cational research, ideas,
and practices.

Seldom demonstrates
knowledge of current edu-
cational research, ideas,
and practices.

Consistently ensures that 
all site staff implement 
the Accountability System
(e.g., ensuring all site staff
receive training in the
implementation of the sys-
tem and are made aware of
their roles and responsibili-
ties; keeping staff informed
as system is refined, etc.).

Ensures that all site staff
implement the Account-
ability System (e.g., ensur-
ing all site staff receive
training in the implementa-
tion of the system and are
made aware of their roles
and responsibilities; keep-
ing staff informed as sys-
tem is refined, etc.).

Occasionally ensures that
all site staff implement the
Accountability System (e.g.,
ensuring all site staff
receive training in the
implementation of the sys-
tem and are made aware of
their roles and responsibili-
ties; keeping staff informed
as system is refined, etc.).

Seldom ensures that all site
staff implement the
Accountability System (e.g.,
ensuring all site staff
receive training in the
implementation of the sys-
tem and are made aware of
their roles and responsibili-
ties; keeping staff informed
as system is refined, etc.).

Process for Accountability Review (par)

Principal Roles and Responsibilities Rubric
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Principal Roles and Responsibilities: par Rubric

s a n  d i e g o  c i t y  s c h o o l s

(continued on page 79)

Consistently creates a wel-
coming, safe, and positive
environment for  students,
families, and community
members (e.g., works to
maintain a clean and
orderly campus, models
courteous and friendly
behavior, consistently
applies the  site discipline
plan, etc.).

Consistently provides regu-
lar and direct communica-
tion to students, families,
and community regarding
school issues (e.g., mission
and goals, Annual Action
Plan, discipline plan, etc.).

4 3

Creates a welcoming, safe,
and positive environment
for students, families, and
community members
(e.g., works to maintain a
clean and orderly campus,
models courteous and
friendly behavior, consis-
tently applies the site dis-
cipline plan, etc.).

Provides regular and direct
communication to stu-
dents, families, and com-
munity regarding school
issues (e.g., mission and
goals, Annual Action Plan,
discipline plan, etc.).

2

Sometimes creates a wel-
coming, safe, and positive
environment for students,
families, and community
members (e.g., works to
maintain a clean and
orderly campus, models
courteous and friendly
behavior, consistently
applies the site discipline
plan, etc.).

Sometimes provides regular
and direct communication
to students, families, and
community regarding
school issues (e.g., mission
and goals, Annual Action
Plan, discipline plan, etc.). 

1

Seldom creates a welcom-
ing, safe, and positive envi-
ronment for students, fam-
ilies, and community
members (e.g., works to
maintain a clean and
orderly campus, models
courteous and friendly
behavior, consistently
applies the site discipline
plan, etc.).

Rarely provides regular
and direct communication
to students, families, and
community regarding
school issues (e.g., mis-
sion and goals, Annual
Action Plan, discipline
plan, etc.).

Consistently ensures that
policies and procedures
are implemented in a fair,
equitable, and consistent
manner within site
resources.

Usually ensures that poli-
cies and procedures are
implemented in a fair,
equitable, and consistent
manner within site
resources.

Sometimes ensures that
policies and procedures
are implemented in a fair,
equitable, and consistent
manner within site
resources.

Rarely ensures that policies
and procedures are imple-
mented in a fair, equitable,
and consistent manner
within site resources.

Consistently fosters a cli-
mate that supports staff to
learn, practice, and imple-
ment a variety of effective
teaching strategies that
address student needs
(e.g., providing release
time, seeking out profes-
sional development oppor-
tunities, promoting collegial
interaction, encouraging
staff to take risks and try
out new teaching strategies,
etc.).

Usually fosters a climate
that supports staff to learn,
practice, and implement a
variety of effective teaching
strategies that address stu-
dent needs (e.g., providing
release time, seeking out
professional development
opportunities, promoting
collegial interaction,
encouraging staff to take
risks and try out new
teaching strategies, etc.).

Sometimes fosters a cli-
mate that supports staff to
learn, practice, and imple-
ment a variety of effective
teaching strategies that
address student needs
(e.g., providing release
time, seeking out profes-
sional development oppor-
tunities, promoting colle-
gial interaction, encourag-
ing staff to take risks and
try out new teaching strate-
gies, etc.). 

Rarely fosters a climate
that supports staff to learn,
practice, and implement a
variety of effective teaching
strategies that address stu-
dent needs (e.g., providing
release time, seeking out
professional development
opportunities, promoting
collegial interaction,
encouraging staff to take
risks and try out new
teaching strategies, etc.).
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Principal Roles and Responsibilities: par Rubric

s a n  d i e g o  c i t y  s c h o o l s

Consistently provides equi-
table opportunities for par-
ents to receive appropriate
training to support student
learning.

Consistently demonstrates
commitment to the home-
school compact with teach-
ers, parents, students, and
district (e.g., communicat-
ing its importance to all
stakeholders, fulfilling
responsibilities specified in
the compact, and recogniz-
ing those who fulfill respon-
sibilities).

4 3

Provides equitable opportu-
nities for parents to receive
appropriate training to sup-
port student learning.

Usually demonstrates com-
mitment to the home-school
compact with teachers, par-
ents, students, and district
(e.g., communicating its
importance to all stakehold-
ers, fulfilling responsibilities
specified in the compact,
and recognizing those who
fulfill responsibilities).

2

Sometimes provides equi-
table opportunities for par-
ents to receive appropriate
training to support student
learning. 

Sometimes demonstrates
commitment to the home-
school compact with teach-
ers, parents, students, and
district (e.g., communicat-
ing its importance to all
stakeholders, fulfilling
responsibilities specified 
in the compact, and recog-
nizing those who fulfill
responsibilities).

1

Seldom provides equitable
opportunities for parents
to receive appropriate
training to support student
learning.

Rarely demonstrates com-
mitment to the home-
school compact with teach-
ers, parents, students, and
district (e.g., communicat-
ing its importance to all
stakeholders, fulfilling
responsibilities specified 
in the compact, and recog-
nizing those who fulfill
responsibilities).

Consistently advocates for
public education (e.g.,
meeting with parent and
community groups, attend-
ing community functions,
fostering positive public
relations both in person
and through media, pub-
licly acknowledging suc-
cesses, etc.).

Frequently advocates for
public education (e.g., meet-
ing with parent and commu-
nity groups, attending com-
munity functions, fostering
positive public relations
both in person and through
media, publicly acknowledg-
ing successes, etc.).

Occasionally advocates for
public education (e.g.,
meeting with parent and
community groups, attend-
ing community functions,
fostering positive public
relations both in person
and through media, pub-
licly acknowledging suc-
cesses, etc.). 

Seldom advocates for pub-
lic education (e.g., meeting
with parent and community
groups, attending commu-
nity functions, fostering
positive public relations
both in person and through
media, publicly acknowledg-
ing successes, etc.).

Consistently ensures that
all stakeholders have repre-
sentation selected by 
their constituents on site
decision-making groups,
and that those representa-
tives have the opportunity
to be involved in effective
training.

Usually ensures that all
stakeholders have represen-
tation selected by their con-
stituents on site decision-
making groups, and that
those representatives have
the opportunity to be
involved in effective training.

Sometimes ensures that 
all stakeholders have repre-
sentation selected by 
their constituents on site
decision-making groups,
and that those representa-
tives have the opportunity
to be involved in effective
training.

Rarely ensures that all
stakeholders have repre-
sentation selected by 
their constituents on site
decision-making groups,
and that those representa-
tives have the opportunity
to be involved in effective
training.
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Teacher: Stakeholder Roles and 
Responsibilities
Be accountable for student achievement
through:
• Setting high expectations and providing

equitable opportunities for all students to
achieve.

• Providing enriching academic programs
based on standards.

• Demonstrating knowledge of current educa-
tional research, ideas, and practices.

• Meeting individual student needs by using 
a variety of appropriate, effective teaching
strategies and resources.

• Providing timely feedback on student 
assignments.

• Maintaining a positive and safe atmosphere
consistent with the site discipline plan and
district policy.

• Helping to create a welcoming environment
for students, families, and community 
members.

• Participating in developing, implementing,
and monitoring of the comprehensive site
planning process (including Annual Action
Plan).

• Advocating for student non-academic needs.
• Actively participating in site decision 

making.
• Actively participating in professional growth.
• Maintaining two-way communications with

home.
• Providing opportunities for parents to vol-

unteer and participate in classroom activities.
• Committing to the home-school compact

with parents, students, school administra-
tor(s), and district.

• Promoting the school throughout the 
community.

• Advocating for public education.

s a n  d i e g o  c i t y  s c h o o l s
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Criterion: Demonstrate Accountability for Student Achievement

s a n  d i e g o  c i t y  s c h o o l s

(continued on page 82)

All teachers provide enrich-
ing, standards-based aca-
demic programs which
meet individual student
needs by using a variety 
of appropriate, effective
teaching strategies and
resources.

All teachers actively partici-
pate in professional growth
opportunities on-site or off-
campus, implement new
strategies learned in the
classroom, share strategies
with colleagues, etc.

4 3

Most teachers provide
enriching, standards-based
academic programs which
meet individual student
needs by using a variety 
of appropriate, effective
teaching strategies and
resources.

Most teachers actively 
participate in professional
growth opportunities 
on-site or off-campus,
implement new strategies
learned in the classroom,
share strategies with col-
leagues, etc.

2

Some teachers provide
enriching, standards-based
academic programs which
meet individual student
needs by using a variety 
of appropriate, effective
teaching strategies and
resources.

Some teachers actively 
participate in professional
growth opportunities 
on-site or off-campus,
implement new strategies
learned in the classroom,
share strategies with col-
leagues, etc. 

1

Few or no teachers provide
enriching, standards-based
academic programs which
meet individual student
needs by using a variety 
of appropriate, effective
teaching strategies and
resources.

Few or no teachers actively
participate in professional
growth opportunities 
on-site or off-campus,
implement new strategies
learned in the classroom,
share strategies with col-
leagues, etc.

All teachers actively partici-
pate in site decision making
(e.g., serving on a govern-
ing group or making con-
cerns known to representa-
tives; keeping informed
about decisions made by
the group(s) and support-
ing those decisions; etc.

Most teachers actively par-
ticipate in site decision
making (e.g., serving on 
a governing group or 
making concerns known 
to representatives; keeping
informed about decisions
made by the group(s) 
and supporting those 
decisions; etc.

Some teachers actively par-
ticipate in site decision
making (e.g., serving on 
a governing group or mak-
ing concerns known to 
representatives; keeping
informed about decisions
made by the group(s) 
and supporting those 
decisions; etc. 

Few or no teachers actively
participate in site decision
making (e.g., serving on 
a governing group or mak-
ing concerns known to
representatives; keeping
informed about decisions
made by the group(s) 
and supporting those 
decisions; etc.

All teachers set high expec-
tations, provide equitable
opportunities for all stu-
dents to achieve, and pro-
vide timely feedback to 
students.

Most teachers set high
expectations, provide equi-
table opportunities for all
students to achieve, and
provide timely feedback to 
students.

Some teachers set high
expectations, provide equi-
table opportunities for all
students to achieve, and
provide timely feedback to 
students. 

Few or no teachers set high
expectations, provide equi-
table opportunities for all
students to achieve, and
provide timely feedback to 
students.

Process for Accountability Review (par)

Teacher Roles and Responsibilities Rubric

All teachers consistently
demonstrate knowledge
of current educational
research, ideas, and 
practices.

Most teachers consis-
tently demonstrate knowl-
edge of current educa-
tional research, ideas, and
practices.

Some teachers consis-
tently demonstrate knowl-
edge of current educa-
tional research, ideas, and
practices. 

Few or no teachers consis-
tently demonstrate knowl-
edge of current educa-
tional research, ideas, and
practices.
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Teacher Roles and Responsibilities: par Rubric

s a n  d i e g o  c i t y  s c h o o l s

(continued on page 83)

All teachers maintain a
positive and safe atmos-
phere based on the site dis-
cipline plan (e.g., ensuring
all students and parents
are aware of the plan; con-
sistently adhering to school
rules and procedures; regu-
larly following up on disci-
plinary actions, etc.).

All teachers advocate for
student non-academic
needs (e.g., seeking out
resources and support,
referring students to site
consultation teams, refer-
ring students and parents 
to appropriate health and
social service agencies,
etc.).

4 3

Most teachers maintain a
positive and safe atmos-
phere based on the site dis-
cipline plan (e.g., ensuring
all students and parents are
aware of the plan; consis-
tently adhering to school
rules and procedures; regu-
larly following up on disci-
plinary actions, etc.).

Most teachers advocate 
for student non-academic
needs (e.g., seeking out
resources and support,
referring students to site
consultation teams, refer-
ring students and parents
to appropriate health and
social service agencies,
etc.).

2

Some teachers maintain a
positive and safe atmos-
phere based on the site dis-
cipline plan (e.g., ensuring
all students and parents are
aware of the plan; consis-
tently adhering to school
rules and procedures; regu-
larly following up on disci-
plinary actions, etc.). 

Some teachers advocate for
student non-academic needs
(e.g., seeking out resources
and support, referring stu-
dents to site consultation
teams, referring students
and parents to appropriate
health and social service
agencies, etc.). 

1

Few or no teachers maintain
a positive and safe atmos-
phere based on the site dis-
cipline plan (e.g., ensuring
all students and parents are
aware of the plan; consis-
tently adhering to school
rules and procedures; regu-
larly following up on disci-
plinary actions, etc.).

Few or no teachers advocate
for student non-academic
needs (e.g., seeking out
resources and support, 
referring students to site
consultation teams, refer-
ring students and parents 
to appropriate health and
social service agencies, etc.).

All teachers maintain open
communications with
home (e.g., regularly con-
tacting parents about posi-
tive behaviors as well as
those that need improve-
ment, responding in a
timely manner to parental
calls and concerns, meet-
ing with parents individu-
ally upon request, etc.).

Most teachers maintain
open communications with
home (e.g., regularly con-
tacting parents about posi-
tive behaviors as well as
those that need improve-
ment, responding in a
timely manner to parental
calls and concerns, meet-
ing with parents individu-
ally upon request, etc.).

Some teachers maintain
open communications with
home (e.g., regularly con-
tacting parents about posi-
tive behaviors as well as
those that need improve-
ment, responding In a
timely manner to parental
calls and concerns, meet-
ing with parents individu-
ally upon request, etc.).

Few or no teachers maintain
open communications with
home (e.g., regularly con-
tacting parents about 
positive behaviors as well 
as those that need improve-
ment, responding in a
timely manner to parental
calls and concerns, meeting
with parents individually
upon request, etc.).

All teachers participate in
the comprehensive site
planning process through
analyzing data to identify
school needs and through
developing, implementing,
monitoring, and evaluating
the Annual Action Plan.

Most teachers participate
in the comprehensive site
planning process through
analyzing data to identify
school needs and through
developing, implementing,
monitoring, and evaluating
the Annual Action Plan.

Some teachers participate
in the comprehensive site
planning process through
analyzing data to identify
school needs and through
developing, implementing,
monitoring, and evaluating
the Annual Action Plan.

Few or no teachers partici-
pate in the comprehensive
site planning process
through analyzing data to
identify school needs and
through developing, imple-
menting, monitoring, and
evaluating the Annual
Action Plan.
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Teacher Roles and Responsibilities: par Rubric

s a n  d i e g o  c i t y  s c h o o l s

All teachers demonstrate
commitment to the home-
school compact with par-
ents, students, administra-
tors, and district (e.g., com-
municating its importance
to students and parents,
fulfilling responsibilities
specified in the compact,
encouraging students to ful-
fill their responsibilities and
recognizing those who do
so, etc.).

4 3

Most teachers demonstrate
commitment to the home-
school compact with par-
ents, students, administra-
tors, and district (e.g., com-
municating its importance
to students and parents, ful-
filling responsibilities speci-
fied in the compact, encour-
aging students to fulfill their
responsibilities and recog-
nizing those who do so,
etc.).

2

Some teachers demon-
strate commitment to the
home-school compact with
parents, students, adminis-
trators, and district (e.g.,
communicating its impor-
tance to students and par-
ents, fulfilling responsibili-
ties specified in the com-
pact, encouraging students
to fulfill their responsibili-
ties and recognizing those
who do so, etc.). 

1

Few or no teachers demon-
strate commitment to the
home-school compact with
parents, students, admin-
istrators, and district (e.g.,
communicating its impor-
tance to students and par-
ents, fulfilling responsibili-
ties specified in the com-
pact, encouraging students
to fulfill their responsibili-
ties and recognizing those
who do so, etc.).

Consistently advocates for
public education (e.g.,
meeting with parent and
community groups, attend-
ing community functions,
fostering positive public
relations both in person
and through media, pub-
licly acknowledging suc-
cesses, etc.).

Frequently advocates for
public education (e.g., meet-
ing with parent and commu-
nity groups, attending com-
munity functions, fostering
positive public relations
both in person and through
media, publicly acknowledg-
ing successes, etc.).

Occasionally advocates for
public education (e.g.,
meeting with parent and
community groups, attend-
ing community functions,
fostering positive public
relations both in person
and through media, pub-
licly acknowledging suc-
cesses, etc.). 

Seldom advocates for pub-
lic education (e.g., meeting
with parent and community
groups, attending commu-
nity functions, fostering
positive public relations
both in person and through
media, publicly acknowledg-
ing successes, etc.).

All teachers help to create 
a welcoming environment
for students, families, and
community and provide
opportunities for parents to
volunteer and participate in
classroom activities.

Most teachers help to create
a welcoming environment
for students, families, and
community and provide
opportunities for parents to
volunteer and participate in
classroom activities.

Some teachers help to 
create a welcoming envi-
ronment for students, fam-
ilies, and community and
provide opportunities for
parents to volunteer and
participate in classroom
activities. 

Few or no teachers help 
to create a welcoming envi-
ronment for students, fami-
lies, and community and
provide opportunities for
parents to volunteer and
participate in classroom
activities.
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School-Site Classified Support 
Staff: Stakeholder Roles and 
Responsibilities
Be accountable for student achievement
through:
• Maintaining high expectations for student

achievement through helping students and
staff.

• Maintaining a positive and safe atmosphere
consistent with the site discipline plan and
district policy.

• Helping to create a welcoming environment
for students, families, and community 
members.

• Participating in developing, implementing,
and monitoring of the comprehensive site
planning process (including Annual Action
Plan).

• Advocating for student non-academic needs.
• Actively participating in decision making.
• Actively participating in professional growth.
• Maintaining open communications with

home, as appropriate.
• Promoting the school throughout the 

community.
• Advocating for public education.

s a n  d i e g o  c i t y  s c h o o l s
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Criterion: Demonstrate Accountability for Student Achievement

s a n  d i e g o  c i t y  s c h o o l s

(continued on page 86)

All school-site classified
staff members maintain a
positive and safe atmos-
phere based on the site dis-
cipline plan (e.g., demon-
strate knowledge of the
plan, consistently ensure
that students adhere to
school rules and proce-
dures; etc.).

All school-site classified
staff help to create a wel-
coming environment for
students, families, and
community members (e.g.,
greet visitors in a courteous
and friendly manner, keep
work areas and school
grounds clean and orderly,
work collaboratively with
others, etc.).

4 3

Most school-site classified
staff members maintain a
positive and safe atmos-
phere based on the site
discipline plan (e.g.,
demonstrate knowledge of
the plan, consistently
ensure that students
adhere to school rules and
procedures; etc.).

Most school-site classified
staff help to create a wel-
coming environment for
students, families, and
community members (e.g.,
greet visitors in a courte-
ous and friendly manner,
keep work areas and
school grounds clean and
orderly, work collabora-
tively with others, etc.).

2

Some school-site classified
staff members maintain a
positive and safe atmos-
phere based on the site dis-
cipline plan (e.g., demon-
strate knowledge of the
plan, consistently ensure
that students adhere to
school rules and proce-
dures; etc.).

Some school-site classified
staff help to create a wel-
coming environment for
students, families, and
community members (e.g.,
greet visitors in a courteous
and friendly manner, keep
work areas and school
grounds clean and orderly,
work collaboratively with
others, etc.).

1

Few or no school-site classi-
fied staff members main-
tain a positive and safe
atmosphere based on the
site discipline plan (e.g.,
demonstrate knowledge of
the plan, consistently
ensure that students adhere
to school rules and proce-
dures; etc.).

Few or no school-site clas-
sified staff help to create a
welcoming environment
for students, families, and
community members
(e.g., greet visitors in a
courteous and friendly
manner, keep work areas
and school grounds clean
and orderly, work collabo-
ratively with others, etc.).

All school-site classified
staff maintain high expecta-
tions for students and help
students achieve those
expectations (e.g., encour-
aging students, acknowl-
edging successes, support-
ing teachers, etc.).

Most school-site classified
staff maintain high expec-
tations for students and
help students achieve
those expectations (e.g.,
encouraging students,
acknowledging successes,
supporting teachers, etc.).

Some school-site classified
staff maintain high expecta-
tions for students and help
students achieve those
expectations (e.g., encour-
aging students, acknowl-
edging successes, support-
ing teachers, etc.).

Few or no school-site classi-
fied staff maintain high
expectations for students
and help students achieve
those expectations (e.g.,
encouraging students,
acknowledging successes,
supporting teachers, etc.).

Process for Accountability Review (par)

School-Site Classified Support Staff 
Roles and Responsibilities Rubric
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School-Site Classified Support Staff Roles and Responsibilities: par Rubric

s a n  d i e g o  c i t y  s c h o o l s

(continued on page 87)

All school-site classified
staff actively participate in
site decision making (e.g.,
serving on a governing
group or making concerns
known to representatives,
keeping informed about
decisions made by the
group(s) and supporting
those decisions, etc.).

All school-site classified
staff participate in the com-
prehensive site planning
process (e.g., providing
input into needs assess-
ment, joining plan develop-
ment committees, monitor-
ing the Annual Action Plan
through participation on the
SSC/SGT, etc.).

4 3

Most school-site classified
staff actively participate in
site decision making (e.g.,
serving on a governing
group or making concerns
known to representatives,
keeping informed about
decisions made by the
group(s) and supporting
those decisions, etc.).

Most school-site classified
staff participate in the com-
prehensive site planning
process (e.g., providing
input into needs assess-
ment, joining plan develop-
ment committees, monitor-
ing the Annual Action Plan
through participation on
the SSC/SGT, etc.).

2

Some school-site classified
staff actively participate in
site declsion making (e.g.,
serving on a governing
group or making concerns
known to representatives,
keeping informed about
decisions made by the
group(s) and supporting
those decisions, etc.).

Some school-site classified
staff participate in the com-
prehensive site planning
process (e.g., providing
input into needs assess-
ment, joining plan develop-
ment committees, monitor-
ing the Annual Action Plan
through participation on
the SSC/SGT, etc.).

1

Few or no school-site classi-
fied staff actively participate
in site decision making
(e.g., serving on a governing
group or making concerns
known to representatives,
keeping informed about
decisions made by the
group(s) and supporting
those decisions, etc.).

Few or no school-site classi-
fied staff participate in the
comprehensive site planning
process (e.g., providing
input into needs assess-
ment, joining plan develop-
ment committees, monitor-
ing the Annual Action Plan
through participation on the
SSC/SGT, etc.).

All school-site classified
staff advocate for student
non-academic needs (e.g.,
seeking out resources and
support, referring students
to site consultation teams,
referring students and par-
ents to appropriate health
and social service agencies,
etc.).

Most school-site classified
staff advocate for student
non-academic needs (e.g.,
seeking out resources and
support, referring students
to site consultation teams,
referring students and par-
ents to appropriate health
and social service agen-
cies, etc.).

Some school-site classified
staff advocate for student
non-academic needs (e.g.,
seeking out resources and
support, referring students
to site consultation teams,
referring students and par-
ents to appropriate health
and social service agen-
cies, etc.).

Few or no school-site clas-
sified staff advocate for stu-
dent non-academic needs
(e.g., seeking out resources
and support, referring stu-
dents to site consultation
teams, referring students
and parents to appropriate
health and social service
agencies, etc.).

All school-site classified
staff actively participate 
in professional growth
opportunities on-site or off-
campus, attend job-alike
meetings, share informa-
tion with peers, etc.

Most school-site classified
staff actively participate 
in professional growth
opportunities on-site or off-
campus, attend job-alike
meetings, share informa-
tion with peers, etc.

Some school-site classified
staff actively participate 
in professional growth
opportunities on-site or off-
campus, attend job-alike
meetings, share informa-
tion with peers, etc.

Few or no school-site clas-
sified staff actively partici-
pate in professional growth
opportunities on-site or off-
campus, attend job-alike
meetings, share informa-
tion with peers, etc.



For Use with the School-Improvement Guide 87

School-Site Classified Support Staff Roles and Responsibilities: par Rubric

s a n  d i e g o  c i t y  s c h o o l s

All school-site classified
staff advocate for public
education (e.g., meet with
parent and community
groups, attend school/com-
munity functions, foster
positive public relations
both in person and through
media, publicly acknowl-
edge successes,
etc.).

4 3

Most school-site classified
staff advocate for public
education (e.g., meet with
parent and community
groups, attend school/com-
munity functions, foster
positive public relations
both in person and through
media, publicly acknowledge
successes, etc.).

2

Some school-site classified
staff advocate for public
education (e.g., meet with
parent and community
groups, attend
school/community func-
tions, foster positive public
relations both in person
and through media, pub-
licly acknowledge suc-
cesses, etc.).

1

Few or no school-site clas-
sified staff advocate for
public education (e.g.,
meet with parent and com-
munity groups, attend
school/community func-
tions, foster positive public
relations both in person
and through media, pub-
licly acknowledge suc-
cesses, etc.).

All school-site classified
staff maintain open com-
munications with home
(e.g., demonstrating cour-
teous and helpful behavior
in parental contacts,
responding in a timely
manner to parental calls
and concerns, etc.).

Most school-site classified
staff maintain open com-
munications with home
(e.g., demonstrating courte-
ous and helpful behavior in
parental contacts, respond-
ing in a timely manner to
parental calls and concerns,
etc.).

Some school-site classified
staff maintain open com-
munications with home
(e.g., demonstrating cour-
teous and helpful behavior
In parental contacts,
responding in  a timely
manner to parental calls
and concerns, etc.).

Few or no school-site clas-
sified staff maintain open
communications with
home (e.g., demonstrating
courteous and helpful
behavior in parental con-
tacts, responding in a
timely manner to parental
calls and concerns, etc.).
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Boston Pilot Schools
School Quality Review Process

The Boston Pilot Schools were created in
November 1993 through an agreement

between the Boston School Committee and 
the Boston Teachers Union. These schools, as
envisioned, would operate with “an average
school-based per-pupil budget, plus a start-up
supplement, and [had] greatly increased 
decision-making authority, including freedom
from all Union and School Committee work
rules.” The purpose of the Pilot Schools was to
provide a means through which best practices
could be explored in schools that were concep-
tualized as wholly new learning communities,
helping to foster reform throughout all Boston
public schools.

Due to the Pilot Schools’ unique role
within the Boston public school system, from
their inception, an alternative form of assess-
ment was sought to both glean lessons from
these schools and to hold them accountable for
student achievement. The result of multiple
years of work was the development a formal
collaboration among three partners to develop
a suitable process. The three partners involved
were the Center for Collaborative Education–
Metro Boston, representing the Pilot Schools;
the Boston Public Schools, through its Office
of Research, Assessment and Evaluation; and
the Annenberg Institute for School Reform. 

Through this collaborative effort, a school-
assessment process was developed using a
school quality review model. In this model
each Pilot School undertakes a self-study to
develop a school portfolio that reflects the
school’s progress and accomplishments. Once
developed, an external review team reviews the
portfolio and visits the school prior to provid-
ing the school with feedback, recommenda-
tions for improvement, and an overall rating of
school performance. 

The new system was in place for the
1997–1998 school year for those pilot schools
that were to be evaluated in the fall of 1998. It
was successfully piloted during the 1997–1998
school year with two pilot schools, and has
been revised for use with other pilot schools in
subsequent years.

Although the district as a whole has inte-
grated the school quality review process into
the district’s overall accountability system,
which they call “in-depth review” (see p. 62)
the pilot schools continue to use this process.
In school year 1999–2000, four pilot schools
underwent a school quality review using the
enclosed rubrics as the criteria for their assess-
ment to complement school-assessment efforts
using student-performance indicators.
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Chicago Public Schools
Pathways to Achievement 
Self-Analysis Guide

In the early 1990s, the Chicago Public
Schools launched a set of initiatives to sup-

port school development and accountability.
Among those initiatives was Pathways to
Achievement, a three-tiered process that was
the major systemwide school-improvement ini-
tiative of the Chicago Public Schools aimed at
improving student achievement. In its second
iteration, as it is presented on the Annenberg
Institute Web site (see sidebar), the focus was
on providing resources and assistance to
schools, as opposed to labeling or sorting
them. A primary component of this was self-
analysis.

The purpose of the self-analysis was to
support and extend the internal capacity for
analysis, reflection, and planning that led to
change and continuous improvement. The self-
analysis process focused on five pathways to
improved achievement (student learning):
• School Leadership
• Parent and Community Partnerships
• A Student-Centered Learning Climate
• Professional Development and 

Collaboration
• A Quality Instructional Program

Each of these pathways was broken down
into smaller areas that were supported by short
descriptions and illustrations of best practice.
These five pathways were intended to comple-
ment student-performance assessments and
were viewed as working together to create the
conditions for improved student learning. 

This self-analysis process was the first step
of an annual continuous-improvement cycle
beginning in the fall and continuing in the
winter, with school-improvement planning; in
early spring, with budget planning; and in late
spring, with student assessment and end-of-
year school documentation. This cycle was to
be the lever that helped schools improve.

Today, the self-analysis process as pre-
sented here is no longer used, although several
schools take part in an internal review as part
of the Illinois State Board of Education’s qual-
ity review process, with support and guidance
from the Chicago Public Schools. Nonetheless,
the standards of practice and performance indi-
cators used in the self-analysis process may
prove helpful and informative for schools con-
ducting their own internal review.

the chicago self-analysis process
Pathways to Achievement: The Three-
Tiered Process; Self-Analysis Guide, a
description of the Chicago self-analysis
process, including standards of prac-
tice and performance indicators, 
is available on the Web at 
<www.annenberginstitute.org/tools/
images/Chicago.pdf>


